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Abstract

This study aims to explore principals’ leadership styles and their effects on teachers’ self-
efficacy. Data were collected from 510 secondary school teachers at district Rawalpindi, Punjab,
Pakistan. Linear regression was used to determine the effect of leadership styles (i.e., autocratic,
lassies-faire, democratic, transactional and transformational) on teachers’ self-efficacy. The
regression model identified revealed that the predictors have an effect of 69.6 percent on
teachers’ self-efficacy. The equation derived from the model shows that autocratic leadership
style of the school principals has major (56.9%) contribution in the self efficacy of their teachers.
Moreover, age of the respondent teachers, has, though very small, negative effect on their self
efficacy. So, younger teachers tend to have higher self efficacy.

Keywords: Leadership styles’ School leadership, Transformational leadership, Teacher self-
efficacy; Teachers’ perceptions

Introduction

Leadership is the ability to influence or encourage teachers to participate and accept aims
objectives and goals (Yuki, 2010 & Regina Ekiyo etal.2019). Principals create a supportive
environment that increases teachers’ self-efficacy. In this context, five leadership styles, which
are autocratic, democratic, lassies-faire, transformational, and transactional, have been identified
by researchers like (Lewin, 1998 & Bass, 1990& Regina Ekiyo etal. 2019). Majority of the study
had been done generally on leadership styles of principals’ which are autocratic, democratic. The
findings of this study contributed to filling the gap in the research literature related to lassies-
faire, transformational and transactional styles. Self-efficacy of teachers is the confidence that is
being held by them for their ability that is persuading students learning (Klassen, Tze, Betts, &
Gordon, 2011). Skaalvik and Skaalvik (2010), further advanced teacher self-efficacy. They
distinguish one of the most prominent roles of teacher in six factors inside the self-efficacy of
teachers. These factors are instruction, adopting instruction to the individual needs of students,
motivating students, maintaining discipline, and cooperating with colleague / parents and coping
with change. Most of the studies displayed that leadership style and self-efficacy of teachers are
directly related. The teacher self-efficacy influences leadership. Both these two variables are
contributing to the success of an education institution.

Virga (2012) and Simmons (2013) found that there are numerous opportunities through
which the leader builds their self-efficacy beliefs. This self-efficacy develops through distinct
multiyear leadership program. Transformation, transaction, lassies-faire leadership style had
capacity to build teacher self-efficacy at significant level (Akan, 2013). Some research studies on
teacher self-efficacy mostly linked teacher self-efficacy to principal leadership style, fight for
change, behavior of the institute citizen and students’ academic success ( Calik, Kosar, Kiling &
Er, 2013). Previous study showed that transformational leadership in both low performance and
high-performance schools has an effect on teachers ' self-efficacy. The current study measures
the effect of principals’ leadership styles on teachers’ self-efficacy.



Leadership and Principal leadership styles

Leadership is used in a broader perspective because it can be used in different systems so that it
has many definitions which define the concept of leadership clearly. Northouse (2007) leadership
is procedure in which leader guide their subordinates to achieve goals. The leadership duties are
shared with the teachers can be seen more professionally and with more commitment to their on-
job duties (Marks &Printy, 2003). There are some factors that are influencing teacher’s
performance in their job and which are then affecting their duty towards their job. According to
Shastri, Mishra &Sinha, (2010) define leadership is the link between a person and a group of
people. There are some joint goals where the groups of people act in like a team.

Leadership styles are defined as, leaders’ strategy to influence others for achievement of
predetermined goals and objectives (Mandell, 2003; Mohammed and Hossein, 2006). Principal
leadership styles refer to the teacher professional growth through which the teacher is
responsible for the implication of whatever development and changes occur in the educational
field. Teachers share goals with the principals through participation learning opportunities and it
enhances learning process (Blase&Blase, 2000). According to Enueme and Egwunyenga (2008)
leadership styles is a method which is used by the leader if a leader approaches a suitable style
for the teachers so that it brings change among the teachers. Moreover, teachers involve
themselves and participate for the betterment of education. There are different leadership styles
through which the people interact with others and lead in an organization which are autocratic
leadership, democratic leadership, transformational, laissez-faire and transactional.

Teacher’ self-efficacy

The self-efficacy in teachers is termed as teachers' trust for their capacity to affect the learning of
students (Klassen, Tze, Betts & Gordon, 2011). Bangs and Frost (2012) also stated that teachers
who ensure a great sense of teaching efficacy that is gained through experience have the ability
to solve problems as they are more confident and the more important thing is that they learn from
their good or bad experiences. Teachers who have an excessive level of self-efficacy is only
because they perceive that they had control over the activities being done in their classroom or as
per the policy of the school (Gibson &Dembo, 1984). Skaalvik (2010) established more concept
of teachers’ self-efficacy. The role of teachers is similar in all modern education systems derived
from an analysis of the actual Norwegian educational program. Each one of the following
dimensions refers to the role of the teacher and is intended to teach and adapt the instruction for
the needs of each student, motivate them, maintain discipline through co-operation with
coworkers and parents.

Leadership style and teacher self-efficacy

The leadership is important for the institutions. Through leadership the school moves towards
improvement and whatever change occurs the leaders have the authority to implement positive
improvement in the education programs based on the expectation and goals of the decision
makers (Efendi, 2015). According to (Campo, 1993; Corrigan & Garman, 1999; Riehl & Sipple,
1996) Principals’ leadership style is a big weapon through which the leaders achieve their goals.
The self-efficacy in teachers is termed as teachers' trust for their capacity to affect the learning of
students (Klassen, Tze, Betts & Gordon, 2011). There was a correlation between principal
transformational leadership, the teacher self-efficacy of teachers and innovation of teachers with
the results of a regression analysis. The self-efficacy of teachers even affected the link between



teacher leadership and creativity. The teacher was a mediator. This study revealed the part of
transformational leaders in the growth and change of the level of innovation and self-
efficacy between the teacher’s leadership styles has a strong positive correlation with instruction
teacher self-efficacy, adopt instruction to the individual needs of students, motive student,
maintain discipline, cooperate with colleague, and cope with change.

Methods/Participants

In this quantitative research, cross sectional survey design was used; the nature of this research
was descriptive. Data was collected from secondary school teachers of district Rawalpindi to
identify the leadership styles of their principals (they were currently working with), and their
(teachers) own self-efficacy. Population of this study was secondary school teachers’ of district
Rawalpindi, both male and female. The convenient sampling technique was used to choose the
sample. Demographic attributes of the participants were presented in table 1.1

Gender of the respondents Frequency Percent
Male 299 56.70
Female 219 42.90
Missing 2 4.00
Total 510 100.00

Table 1.1 shows frequencies percentages of participants by gender. All 510 participants were
valid. Male were 299(56.70%) and female were 219 (42.90%).

Instruments

To measure variables two instruments were used leadership style and teacher self-efficacy.
Questionnaires were established on five-point Likert-scale (Strongly disagree= 1, Disagree = 2,
Neutral=3, Agree =4, strongly agree=5). There are five variables of principals’ leadership styles
which includes (democratic leadership styles, autocratic, Laissez-Faire leader style, and
transactional and transformational leadership style) self-tool was developed for measuring
leadership styles. To measure teachers self-efficacy which includes (instruction, adopt instruction
to the individual needs of students, motivating students, maintain discipline, and cooperate with
colleague / parents and to cope with change instrument developed by Skaalvik and Skaalvik
(2007) was used and it was used with no change. Questionnaire was aimed to measure the effect
of principals’ leadership styles on self-efficacy of teachers at secondary level; therefore, teachers
reported principal leadership style as well as their self-efficacy because teacher better understand
their leadership style and the way they were supervised. To assure the appropriate establishment
of variables and subscales, a factor analysis was performed. Reliability of the survey items was
calculated using Cronbach’s alpha coefficients on each of the variables identified by the factor
analysis.

Research question:
What are the effects of leadership styles on teacher self-efficacy?

Table 1.2: Correlation
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Table 1.2 reports correlation between demographics of respondents, principal leadership

styles and teacher self-efficacy. As we have to find the effect of independent variables on

teachers’ self-efficacy, therefore the correlation of teachers’ self efficacy with the independent



variables was reported here. There was negative and weak correlation between Professional
Qualification of Respondents and Teachers’ Self Efficacy (TSE), (r=-.040, p<.368) There was
positive correlation between Teaching Experience of Respondents and Teachers SE
(r=.015p<.742). There was negative correlation between Working in this school for the last and
Teachers SE (r=-.038p<.393). weak correlation between Number of in-service training/courses
attended and Age of Respondents (r=.120p<.007), There was positive correlation between
Number of in-service training/courses attended and Autocratic Leadership Style the principals
(r=.087p<.054),There was inverse correlation between Number of in-service training/courses
attended and Democratic Leadership Style of the principals (r=.103p<.020),positive correlation
between Number of in-service training/courses attended and laissez-faire Leadership Style of the
principals (r=.026p<.552), There was positive correlation between Number of in-service
training/courses attended and Transformational Leadership Style of the
principals(r=.017p<.710),There was negative correlation between Number of in-service
training/courses attended and Transactional Leadership Style of the principals(r=-.036p<.419),
There was positive correlation between Number of in-service training/courses attended and
Teachers SE (r=.035p<.427).There was weak correlation between Time spent with current
principal and Age of Respondents (r=.186p<.000), There was negative correlation between
Time spent with current principal and Autocratic Leadership Style of principals (r=-
.017p<.713), There was negative correlation between Time spent with current principal and
Democratic Leadership Style of the principals (r=-.076p<.085), There was negative correlation
between Time spent with current principal and laissez-faire Leadership Style of the principals
(r=-.068p<.127),There was negative correlation between Time spent with current principal and
Transformational Leadership Style of the principals(r=-.043p<.336),There was negative
correlation between Time spent with current principal and Transactional Leadership Style of the
principals (r=-.050p<.264), There was negative correlation between Time spent with current
principal and Teachers SE (r=-.019p<.672). There was strong negative correlation between
Autocratic Leadership Style of principals and Age of Respondents (r=-.343p<.000),There was
strong correlation between Autocratic Leadership Style of principals and Democratic leadership
style of principals (r=.555p<.000), There was moderate correlation between Autocratic
Leadership Style of principals and laissez-faire Leadership Style of the principals
(r=.327p<.000), There was strong correlation between Autocratic Leadership Style of principals
and Transformational Leadership Style of the principals (r=.539p<.000), There was weak
correlation between Autocratic Leadership Style of principals and Transactional Leadership
Style of the principals (r=.032p<.486), There was strong correlation between Autocratic
Leadership Style of principals and Teachers SE (r=.784p<.000).There was weak inverse
correlation between Democratic Leadership Style of the principals and Age of Respondents (r=-
.272p<.000), There was moderate correlation between Democratic Leadership Style of the
principals and Lassie-faire Leadership Style of the principals (r=.340p<.000), There was strong
correlation between Democratic Leadership Style of the principals and Transformational
Leadership Style of the principals (r=.438p<.000), There was weak correlation between
Democratic Leadership Style of the principals and Transactional Leadership Style of the
principals (r=.009p<.837), There was strong correlation between Democratic Leadership Style of
the principals and Teachers SE (r=.556p<.000). There was weak correlation between laissez-
faire Leadership Style of the principals and Age of Respondents (r=-.140p<.002), There was
positive correlation between laissez-faire Leadership Style of the principals and
Transformational Leadership Style of the principals (r=.235p<.000),There was weak correlation



between Lassie-faire Leadership Style of the principals and Transaction Leadership Style of the
principals (r=.007p<.876), There was weak correlation between Lassie-faire Leadership Style of
the principals and Teachers SE (r=.369p<.000). There was weak correlation between
Transformational Leadership Style of the principals and Age of Respondents (r=-.265p<.000),
There was weak correlation between Transformational Leadership Style of the principals and
Transaction Leadership Style of the principals (r=.047p<.291), There was strong correlation
between Transformational Leadership Style of the principals and Teachers SE (r=.557p<.000).

Table 1.3: Regression Analysis

Model Summary

Adjusted R Std. Error of the
Model R R Square Square Estimate
1 7902 .624 623 .36348
2 .808° 654 652 34923
3 .820° .672 670 .34028
4 .827¢ .683 .680 .33468
5 .833¢ .693 .690 .32975
6 834" .696 692 .32848

a. Predictors: (Constant), Autocratic Leadership

b. Predictors: (Constant), Autocratic Leadership ,Transformational Leadership

c. Predictors: (Constant), Autocratic Leadership, Transformational Leadership, Democratic Leadership
d. Predictors: (Constant), Autocratic Leadership, Transformational Leadership, Democratic Leadership,
Age of Respondents

e. Predictors: (Constant), Autocratic Leadership, Transformational Leadership, Democratic Leadership,
Age of Respondents, Lassie-faire Leadership

f. Predictors: (Constant), Autocratic Leadership, Transformational Leadership, Democratic Leadership,
Age of Respondents, Lassie-faire Leadership, Teaching Experience of Respondent

For the determination of leadership styles (autocratic, democratic, lassie-faire, transformational
and transactional) and teacher self-efficacy linear regression was used . The variables were chosen based
on the correlation analyses reported in Tables 1.2. A stepwise regression was conducted. The stepwise
method was a procedure using multiple regressions. Table 1.3 reports a summary of the linear regression
analysis for the leadership styles and teacher self-efficacy. The model summary shows a variation of .696
percent in 69 by model 6. The variables in model 6 were Autocratic Leadership, Transformational
Leadership, Democratic Leadership, Age of Respondents, Lassie-faire Leadership, and Teaching
Experience of Respondents

Table 1.4: Anova

ANOVA?
Sum of
Model Squares Df Mean Square F Sig.
1 Regression 99.505 1 99.505 753.175 .000°
Residual 59.980 454 132
Total 159.486 455

2 Regression 104.236 2 52.118 427.319 000°



Residual 55.250 453 122

Total 159.486 455

3 Regression 107.147 3 35.716 308.443 000"
Residual 52.339 452 116
Total 159.486 455

4 Regression 108.967 4 27.242 243.202 .000°
Residual 50.518 451 112
Total 159.486 455

5  Regression 110.555 5 22.111 203.347 000"
Residual 48.931 450 .109
Total 159.486 455

6  Regression 111.039 6 18.506 171.517 000
Residual 48.447 449 .108
Total 159.486 455

a. Dependent Variable: Teachers SE

b. Predictors: (Constant), Autocratic Leadership Style the principals

c. Predictors: (Constant), Autocratic Leadership Style the principals, Transformational Leadership Style
of the principals

d. Predictors: (Constant), Autocratic Leadership Style the principals, Transformational Leadership Style
of the principals, Democratic Leadership style the principals

e. Predictors: (Constant), Autocratic Leadership Style the principals, Transformational Leadership Style
of the principals, Democratic Leadership style the principals, Age of Respondents

f. Predictors: (Constant), Autocratic Leadership Style the principals, Transformational Leadership Style of
the principals, Democratic Leadership style the principals, Age of Respondents, Lassie-faire Leadership
Style of the principals

g. Predictors: (Constant), Autocratic Leadership Style the principals, Transformational Leadership Style
of the principals, Democratic Leadership style the principals, Age of Respondents, Lassie-faire
Leadership Style of the principals, Teaching Experience of Respondents

Table 1.5
Coefficients
Model Un-standardized Standardized T P
Coefficients Coefficients
B Std. Error Beta
Constant 451 131 3.432  .001
Autocratic Leadership Style of the .046 .003 .569 16.741  .000
5 principals
Transformational Leadership Style of .036 .007 154 4,980 .000

the principals



Democratic Leadership style the .019 .005 120 3.773  .000

principals
Age of Respondents -.085 .019 -.133 -4.569  .000
Lassie-faire Leadership Style of the .032 .008 JA11 3.981  .000
principals
Teaching Experience of Respondents .039 .019 .058 2.118 .035

a. Dependent Variable: Teachers Self-Efficacy

Table 1.5 reports the standardized beta coefficients (B) for the variables. Teacher self-
efficacy were predicted by autocratic leadership style of the principal (B = .569),
Transformational (B =.154), Democratic (B =.120), Age of respondents (B= -.133), Lassies-
faire (B=.111), Teaching experience of respondents (B=.058).

Data analysis

Identifying the level of data for each variable before starting the data analysis is one of
the most important decisions for reaching valid results. To analyze research question, linear
regression was used to find out predictors. The variables were chosen based on the correlation
analyses.

Findings

Linear regression was used to determine the leadership styles (autocratic, democratic,
lassies-faire, transformational and transactional) and teacher self-efficacy. The model summary
shows a variation of 69.6 percent by model six. The variables in model six were Autocratic
Leadership, Transformational Leadership, Democratic Leadership, Age of the Respondents,
Lassie-faire Leadership, and Teaching Experience of Respondents, see table 1.3 and 1.4.
Teachers’ self-efficacy was predicted by autocratic leadership style of the principal (B = .569),
Transformational (B = .154), Democratic (B = .120), Age of respondents (B= -.133), Lassies-
faire (B= .111), Teaching experience of respondents (B=.058). The following equation is the
mathematical model of the explanation. (See table 1.5)
TSE=0.451+0.569AL+.154TL+.120DL-.133AR+.111LL+.058TE
Where
TSE is teachers’ self efficacy,

AL is Autocratic leadership,

TL is Transformational Leadership,
DL is Democratic Leadership,

AR is age of the respondents,

LL is Lassies-faire leadership, and
TE is Teaching Experience.

The equation above shows that autocratic leadership style of the school principals has
major (56.9%) contribution in self efficacy of their teachers. In 69.6% only 12.7% of the self
efficacy was predicted by Transformational, Democratic, Age of respondents, and Lassies-faire
leadership styles. Teaching experience of respondents (B=.058). Moreover, age of the
respondent teachers, has, though very small, negative effect on their self efficacy.



Discussion

The existing literature offered significant information about leadership role that is more effective
in nurturing the workforces’ attitude and behavior which are further required for attaining the
various tasks and goals. In this regard, different research studies endorsed the effective role of
leadership towards workforces” performance, commitment, motivation, self-confidence and self-
efficacy. This study explored the leadership role (through different styles) towards self-efficacy
of the teachers in educational context. The results show the significance of leadership towards
the teachers’ self-efficacy which have been confirmed through results from existing research
studies to make clear the position of current study in the existing database of knowledge. The
research findings confirm that transformational leadership style and its attributes of intellectual
stimulation and individual consideration are the strongest predictors of teachers’ self-efficacy.
These findings are in line with the other studies conducted within the field, through which, the
transformational leadership style proves to be correlated and to predict teachers’ self-efficacy
(Hipp, 1996; Nir & Krano, 2006; Walker & Slear, 2011; Kurt, Duyar, & Calik, 2011). These
findings differ markedly from previous research conducted within the field. Numerous studies
have confirmed that principals with transactional leadership style are less likely to have teachers
with high self-efficacy in their schools (Hipp, 1996; Hipp & Bredeson, 1995; Mascall, 2003)

Conclusion

The leadership is all about the inspiration of followers/workforces towards the desired
goals leading to development and success of institutions. This phenomenon (leadership) has been
widely explored in different context including academic institutions with diverse outcomes. In
this regard, different leadership styles are effective towards the inspiration of workforces among
which some have been explored in this study in connection to self-efficacy of the teachers in
educational context. Keeping in view the existing trends in research (leadership literature), this
study was an effort to examine the principal’s leadership styles towards the workforces
(teachers) efficacy in academic institutions hailing from Pakistan. The current study offered
significant results (along with its validation/confirmation through the existing literature) which
thus helped in reaching the conclusion. From the results, it was concluded that the model
summary shows a variation of .696 percent in 69 by model 6. The variables in model 6 were
Autocratic Leadership, Transformational Leadership, Democratic Leadership, Age of
Respondents, Lassie-faire Leadership, and Teaching Experience of Respondents.
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